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Abstract

Challenges faced in school leadership in Singapore schools over the last 18 months 

of the COVID-19 pandemic have been unprecedented. Singapore school leaders readily 

braced up to numerous directives from senior officials on safe management measures 

and promptly communicated such directives for expedient implementation by the school 

staff. Disruptions in the pre-COVID teaching and learning environment were inevitably 

extensive. Research conducted at the beginning of the COVID-19 pandemic highlighted 

the perceptions of 26 school leaders in relation to their changing roles as leaders of 

future-ready learners. Responses of these leaders on the knowledge, competencies and 

skills necessary for effective leadership in the post-COVID era provided useful data for 

implications on school leadership.  In response to the changes, challenges and 

opportunities in the 21st C new normal, school leaders need to demonstrate ‘LEADER’ 

qualities.

Keywords: COVID-19 pandemic; school leadership; changes, challenges, opportunities;

leader qualities
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1. Introduction

Since the first news of the corona virus cases broke out in January 2020, many had

not anticipated the extent of its impact on the lives and livelihood on a global scale. 

Today, this pandemic is still relentlessly affecting many nations, with the number of 

cases rising in waves and spikes despite the push for vaccinations. One significant 

negative impact of the long-drawn COVID-19 pandemic is the stark increase in 

depressive and anxiety disorder incidents globally (The Lancet, 2021). After nearly two 

years, nations are moving toward an endemic COVID-19 situation as they come to grips 

with living and working with the “new normal” (Phillips, 2021).

Similarly, the COVID-19 pandemic has also posed many “new normal” scenarios in 

Singapore since April 2020. Businesses, offices and schools have been experiencing 

various measures such as the “Circuit Breaker” (From 7 April to 1 June 2020),

“Heightened Alert” phases (from 14 June to 8 Aug 2021) (Co, 2021; MOH, 2021), self-

quarantine for home recovery (Shafeeq, 2021), “Stabilisation Measures” (from 27 

September to 21 November 2021) (MOH, 2021), and most recently, a balanced 

“eradication strategy” (Chong, 2021). With a current vaccination rate of more than 84%

(MOH, 2021) and an augmentation of medical facilities to cope with the higher volume 

of cases that require hospitalization, Singapore is set for a cautious opening up in the 

current trajectory towards an endemic situation (Robert, 2021).

As in the case globally, the prolonged periods of unprecedented disruptions 

triggered by COVID-19 have seriously impacted lives and livelihood in Singapore. Job

losses and job-related mental health issues such as stress (Teo, 2020), depression, 

burnouts, and even boreout [a term characterized by feeling terribly bored and having a 
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crisis of growth while working (Wu, 2021)] having been making headline news.

Working from home as a new normal during the COVID-19 pandemic can be stressful 

for families.  In the spirit of opening up the economy sooner rather than later, the 

government has urged employers to change mindsets by promoting a more family-

friendly workplace and an improved social norm (Lin, 2021). At the home-front, 

spending substantial time with household members in a confined space coupled with 

financial stresses have triggered emotive situations that led to an unhealthy home 

environment and domestic conflicts. Recent reports indicated that COVID-19 pandemic 

has also resulted in a 57% increase in inquiries about family violence compared to 2018 

(Tan, 2021).

2. The COVID-19 pandemic -- A great disruptor in Singapore schools

The COVID-19 pandemic has also been a great disruptor in Singapore schools, as in 

elsewhere.  In tandem with the evolving COVID-19 situation, school leaders had to 

ensure that teachers quickly pivot from the pre-COVID traditional face-to-face 

interactions to online approaches to teaching and learning.  Over the last 18 months, 

schools had to toggle between Full Home-Based Learning (MOE 2021a), Blended 

Learning, and school-based learning depending on the severity of COVID-19 situation 

in the community. It has altered the way teachers and students interacted, affecting their 

teaching and learning experiences. Teacher-student engagement was a great challenge 

when teaching occurs online.  There is greater difficulty for students and teachers to 

stay focused especially in situations where the home environment is not ideal. Technical 

hiccups in the course of online learning is further compounded by domestic distractions 

especially when adults and children compete for psychological and physical spaces.  As 
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such, schools remain open to support students who face difficulties during the home-

based learning phases.

What used to be part of school experience, for example, laboratory and workshop 

lessons, sports and games, performing arts, school celebrations, free play and 

interactions during meal breaks, camps and enrichment programmes could no longer be 

taken for granted. Physical and social activities related to curricular and co-curricular 

activities and experiential learning had to be curtailed sharply, pivoting from groupings 

of five to two and ensuring that safe management measures are in place at all times.

Digital interactive technologies such as the use of augmented reality, virtual reality and 

other immersive virtual environments that were deployed to engage students in 

sensorially rich contexts in subjects including geography, history, social studies and 

science have been curtailed and limited to virtual excursions during COVID-19 

pandemic.

All these have direct impact not only on students, but on teachers too as they 

undertake their multi-faceted and additional roles during COVID-19 pandemic. With 

increasing concerns over escalating COVID-19 infections, teachers had to quickly 

redesign lessons and monitor students’ learning differently when teaching and learning 

pivoted to online full home-based learning in April 2019.  Subsequent shifts and toggles 

between Blended Learning, face-to-face schooling and again Full Home-Based 

Learning, required additional time and effort on the part of teachers. This is exacerbated 

by teachers having to enforce safe management measures, undertake new administrative 

work, keep tab on attendance, submit reports expediently and follow up on students who 

missed lessons due to quarantine orders. Besides having to cope with their personal and 
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family demands in this COVID-19 pandemic, the heavy workload, large class sizes, 

class management and having to deal with parents’ expectations have been perennial 

stressors for teachers (Ang, 2021a; Goh & Yip, 2021). It is no wonder that a recent 

survey uncovered that 80.6 % of 1,325 teachers surveyed indicated that their mental 

health has been negatively impacted by their work during the COVID-19 pandemic 

(Ang, 2021a).  They cited the long working hours, inability to switch off from work and 

the lack of work-life balance as common stress factors.

While the inevitable rapid switch from school-based to home-based learning have 

resulted in numerous negative consequences, the Singapore Ministry of Education 

(MOE) has been far-sighted in its system-wide implementation of technology to 

enhance administration as well as teaching and learning. Such top-level decisions have 

made possible a quickened pivot to interactive digital technology, the use of Artificial 

Intelligence for personalized learning and assessment, the Student Learning Space as a 

system-wide platform for teachers and students to teaching and learning and the Parents 

Gateway as a portal for communications between schools and the parents. This ability 

to adapt quickly to new challenges is testament to the robustness and political will of the 

Singapore education system. It is evident that the COVID-19 pandemic has accelerated 

the use of digital technology to enhance teaching and learning capabilities in schools. 

Initiatives such as the Student Initiated Learning, Personal Digital Learning Programme 

(Yuen, 2020) and Blended Learning were introduced to empower students’ self-directed 

learning and collaborative learning. 

These initiatives have been possible under the strong leadership of school leaders 

who play a critical role in supporting teachers and ensuring that meaningful learning is
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taking place throughout the COVID-19 pandemic.  The heavy responsibilities of these 

school leaders cannot be underestimated as the pandemic has impacted on school 

leadership, strategic planning and culture.  School leaders have to oversee the numerous 

swift changes in response to the COVID-19 situation as teachers pivot to on-line lesson 

design, deliver and assessment. Conversations on teacher e-pedagogical beliefs, 

assumptions and competencies become increasingly useful in promoting a supportive 

culture. 

For the purpose of this paper, a study on the changes, challenges and opportunities 

encountered by school leaders in Singapore during this COVID-19 pandemic will also 

require a broader understanding of the role of these leaders as part of a larger ecosystem. 

Specifically, school leaders have to make sense of how COVID-19 as an unexpected 

disruption to the already VUCA (volatile, uncertain, complex, ambiguous) environment

has implications on their leadership role. At a national level, studies by the Centre for 

Strategic Futures (2021) on the key driving forces that are likely to impact Singapore’s 

future identified four broad changing operating parameters.  They include (a) 

Technology (Digital, AI, blockchain, Internet of Things, quantum computing, human 

augmentation/substitution technologies, e.g. robotics, autonomous vehicles), (b) 

Economic (The need for human capital to be ready with relevant skill-sets for jobs of 

the future, new work arrangements, work-life, aspirations, and the drive to be innovative, 

competitive), (c) Social (Lifestyle, virtual space, work-home space, diversity and  

segmentations), and (d) the global environment (Geo-political, socio-political issues,  

demographics – shrinking workforce and  ageing population, climate change affecting 

water, energy, food supplies).
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3. Research findings

In the light of these dynamics in the external environment, an exploratory qualitative 

research was conducted to throw light on the changing roles of school leaders in this era 

of COVID-19.   Data is collected through a structured questionnaire for 26 school 

leaders (vice-principals) at the onset of COVID-19 in 2020. The study aimed to

understand the changing roles of school leaders in relation to the mission of preparing 

students to be future-ready learners in the 21st C (MOE, 2020) and to understand the 

knowledge, competencies, skills that will be helpful as a leader of future-ready learners 

in the 21st C. 

Based on this study, two key roles of school leaders were identified as follows:

a) School Leaders need to be learner-focused – for example, in the primary 

schools, school leaders noted that the “…right foundational skills and the right 

values…. will help them to navigate the future no matter what the future will 

be,” the need to “ground them more on values and citizenry especially in the 

rapid world of technological advancements” and to “develop their identity and 

teaching them how to make right choices is critical” are critical.

b) In preparing students to be future-ready, building capacity of teachers to 

embrace change and “respond quickly to the VUCA world and the unexpected 

complexities that lie ahead. …” are key factors. For example, school leaders

clarified thus:

“Looking ahead, I will need to empower my teachers with 

curriculum design principles and knowledge of the key global 

trends which impact teaching and learning processes …”
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and 

“In light of COVID-19, education and learning has taken on a 

new meaning. I see my role as riding on the wave of changes and 

adaptations that teachers have to go through to create and sustain 

new culture of learning (e.g. blended learning). I also see my role 

as having to recast what professional development for teachers 

will be like.” 

In leading teachers to prepare students to be future-ready learners in COVID-19 

times and in the 21st C, school leaders identified several aspects of knowledge, 

competencies and skills that are necessary:

a) School leaders need to be agile and nimble to “be an early adopter”, be “more 

deliberate and intentional in creating more opportunities for students to be 

equipped and developed in the relevant skills needed in the future” and to 

“nurture, incubate and catalyse strong relationships and social skills in the 

school.”

b) They need to be able to undertake external scans and have the foresight to 

“understanding the national and international development”, “being aware and 

connected to perking issues and trends” and acquiring the “knowledge of global 

trends that impact teaching and learning” were identified by the school leaders.

c) School leaders also have to be “values and mission-driven” and be “able to 

network and value co-creation.”
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d) In addition, school leaders mentioned that having a good grasp of the latest 

theories in the field of educational leadership, the “core skills and dispositions” 

and understanding the complexities in the 21st C were found to be useful.

Based on the research findings on the changing roles of Singapore school 

leaders and the required knowledge, competencies and skills outlined above, 

implications on school leadership may be drawn.

4. Implications on school leadership

To lead in change and to prepare students to be future-ready learners in the 21st

C, school leaders are expected to demonstrate these ‘LEADER’ qualities: 

i. Long-term view – School leaders need to be visionary, yet mindful of current 

educational imperatives, and be open to learn, unlearn, and relearn.  To do so, 

leadership competencies in understanding the VUCA world, to have a 

“Lifelong learner, Life-deep, Life-wide, Life-wise” mindset for lifelong 

learning, lifework, citizenry and living (Wong & Ng, 2021). Based on the 

OECD (2021) reports, one area of focus in education by 2030 is on Student 

Agency,  the belief that students have the will and the ability to positively 

influence their own lives and the world around them, and the capacity to set a 

goal, reflect and act responsibly to effect change.

ii. Educational imperatives – As the educational leader and technical leader, the 

school leaders have to lead beyond academic excellence. In addition to 

ensuring curriculum and policy changes such as the introduction of a new 

scoring system in the Primary School Leaving Examination and 

implementation of Full Subject-Based Banding in schools, they also need to 
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ensure a high quality school experience, an equitable education for all and 

simultaneously ensure that the well-being of staff is taken care of.  Thus they 

have to oversee  staff deployment, allocation of  resources for classes with 

students who require special attention, and ensure protected rest time especially 

in the current stressful COVID-19 pandemic. Beyond academic, citizenship, 

character and holistic development, the school leader needs to focus on the 

Learner  at the heart of decision-making. To thrive in the VUCA world, 

students need to learn to navigate towards the world of well-being of oneself, 

of others and of the planet. It is about shaping their own future, making their 

own decisions rather than having others decide for them, and acting rather than 

to be acted upon. 

iii. Awareness of Self – In times of uncertainty, it is necessary for school leaders to 

have clarity in individual identity, True North beliefs and values.  An 

awareness of their strengths and areas for horizontal and vertical growth (Petrie, 

2018; Kagen & Lahey, 2016) will be crucial in leading the school.

iv. Dispositions – School leaders must have mindsets of openness, adaptability, 

agility, creativity, capacity for ambiguity, uncertainty, contradictions, empathy. 

In a recent OECD Learning Compass 2030 workshop, transformative 

competencies such as the propensity to creating new value,  taking 

responsibility in a VUCA environment, and reconciling tensions and dilemmas 

were highlighted. Thus, besides being purpose-driven, having clear personal 

and work values, skill sets such as having the disposition to be open to 

vulnerability, being willing to engender trust, and having the resilience to rise 
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again in times of setbacks and disappointments (Brown, 2017) will be 

necessary.

v. External leverages – As relationship builders and collaborators, school leaders

need to leverage on partners, networks, connectivity to mobilize technology 

and resources during peace times as well as in times of crisis. Such partnerships

with stakeholders, working with parents and the community, industries, 

institutes of higher education, and so on will open up opportunities for greater 

positive changes. As astute school leaders, teachers and students seek guidance 

and direction and hence, evidence-based information and practices need to be 

clearly communicated to these stakeholders. They need to help in making sense 

of information especially in the current pandemic situation confronted with 

whirlwind changes from various sources.

vi. Role expectation – In times of uncertainty and turbulence such as the COVID-

19 pandemic, the school leaders are expected to lead as the sense-maker, 

inspirer, stabilizer, change leader, culture-builder, people-developer and 

simultaneously being able to innovate and act entrepreneurially. Fullan’s  

(2020) six  global competencies provide useful reminders for school leaders to 

focus on the development character, citizenship, collaboration, communication, 

creativity, and critical thinking as part of the desired goal of preparing students 

to be future-ready. In the process, they are gate-keepers of the aptitude and 

attitudes of learners for the future, embracing the joy of learning, spirit of 

inquiry, ruggedness of character, confidence, and lifelong learning.  In addition, 

school leaders have to lead nationally (Wong, 2020) ensuring that MOE-
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initiated policies are implemented according to the needs and readiness of the 

school.  This is carried out through the “strategic alignment, tactical 

empowerment’ approach (Ng, 2017).  

One key challenge for school leaders in this COVID-19 pandemic is to consider the 

learning gaps arising from the impact of disruptions in face-to-face learning on students’ 

learning and well-being. Learning lags in some areas especially in activities that 

involved social interactions such as sports and games, learning journeys, camping, 

physical exercise have curtailed opportunities for developing essential social and 

emotional competencies including self-awareness, self-management, social awareness, 

relationship management and ability to make responsible decisions. The opportunity to 

learn for life and  relating with peers have taken a huge knock.  Another possible 

learning loss is in the domain of developing 21st C skills such as critical and inventive 

thinking, communication and collaborative skills, and skills related to civic literacy, 

global awareness and cross-cultural appreciation. To some extent, social distancing and 

safe management measures have hindered opportunities for development of higher order 

skills.  Moving forward, these skills will have to be in the forefront as leaders prepare 

students to be future ready as confident, self-directed learners who will be active 

contributors and concerned citizens (MOE, 2021b).

On the other hand, such learning lags have been mitigated by numerous MOE 

policies that were already in the pipeline even before the COVID-19 pandemic. Firstly, 

the accelerated adoption of technology-related pedagogical approaches and the well-

structured system-wide Student Learning Space made it possible for a common teaching 

and learning platform for teachers and students, and for communication with parents. 
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Secondly, the MOE has made clear decisions concerning the negative impact of 

extended school closures. In leading nationally, schools are aware of challenges in 

child-care arrangements for the working adults and the difficulties associated with 

learning from home. Hence, home-based learning is implemented as a last resort to 

ensure a conducive learning environment for the students. In a recent announcement, 

end-of-year examinations for Primary 3 and 4 were cancelled to protect time for 

curriculum recovery (Ang, 2021b).  Thirdly, system-level support for school leaders 

during this stressful COVID-19 pandemic is demonstrative of the strong strategic 

alignment of educational policies and implementation in the Singapore education 

system. Such measures operated in tandem with the intentional social distancing and 

observation of basic hygiene practices such as hand washing, masking, and the use of 

sanitisers during this COVID-19 pandemic era. Overall, learning gains in flexibility, 

resilience and creativity in adoption of a variety of pedagogical approaches were 

appreciated during this challenging COVID-19 era. For example, the upper secondary 

students who are more technology-savvy and independent were able to pivot to online 

learning seamlessly and this augers well as they prepare to be future-ready.

The disruptive COVID-19 era is an opportune time for school leaders to pause, 

rethink and reset. Timely change to adapt to the new external environment and stay 

ahead of the curve requires a re-definition of the traditional narrative about education 

and success (Hannon & MacKay, 2021).  Singapore’s narrative about a broader 

definition of success beyond academic grades is a move in that direction. Policies 

related to the availability of Multiple pathways, Direction School Admission, Full 

Subject-Based Banding and the New PSLE Scoring System are some examples.   It is a
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time for school leaders to redefine the education narrative for their staff and students, a

time to consider the practical implications of what it really means to broaden the 

definition of success beyond academic excellence. While fundamental knowledge and 

skills, literacy and numeracy have to be present for subsequent scaffolding of learning, 

there will be a continual need to reframe the new educational narrative, to rebalance 

priorities and make the new necessary shifts in response to a different future triggered 

by COVID-19 pandemic.

Looking ahead, the COVID-19 pandemic has accentuated the importance of 

SkillsFuture as a national movement to encourage and support lifelong learning in 

schools and in the working world. From a broader perspective, issues related to the 

ageing population and the environment will increasingly emerge in the forefront.  Hence, 

the  emphasis will be on the need to  reimagine education, to be courageous and the 

agility and ability to reconfigure structures, processes, strategies, human resources and 

technology quickly towards value-creating opportunities (Ng, 2020).  In schools, 

professional development support through career-long training of teachers in curriculum 

development, the use of Differentiated Instruction as a key pedagogical approach, and in 

the application of technology will be necessary to ensure continuing enhancement of 

professional capital in schools to meet the evolving needs of student.

While the COVID-19 pandemic requires swift adaptation to the dynamic external 

circumstances, it is also a time for change to take place in a steady, reflective and 

balanced manner.  Despite the turbulence, there are some aspects of education that need 

to be rooted deeply and unwaveringly so as to be true to its mission and purpose. The 

MOE mission “to mould the future of our nation by moulding the people who will 
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determine our future” (MOE, 2020) will continue to remain. Timeless constants that 

focus on student learning and the mission to prepare them to be future-ready learners for 

the 21st C will remain strong under the strong leadership of MOE. The fundamental role 

of teachers will always be beyond the teaching of subject disciplines. Teachers are key 

to care, lead and inspire students and their role as a nurturer of character and citizenship 

values will remain. They will continue to work in close partnership with the home and 

community so as to provide an enriching and flourishing educational experience to their 

students.

5. Conclusion

In summary, the Singapore education system is operating from a position of strength 

and this will continue to be so (Ng, 2020). While COVID-19 is a great disruptor, this 

will not be the last time that a new normal will emerge. School leaders need to be 

prepared, agile and be energized to lead their schools out of not only this COVID-19

pandemic, but also from any other disruptions that affect student learning. They can do 

this with high confidence, optimism and hope.
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We Are Boys, Why We Live With Girls?
The Student Culture of Boys Study in the Department of 

Chinese in the Normal University

Shou-Yen Tseng
Ph.D., Department of Education, National Taiwan Normal University

Teacher, New Taipei Municipal Hai-Shan High School

Abstract

Through the preliminary exploration of qualitative research, this research takes boy 
students from the Chinese department of normal university as the research object. 
Through the inspection of the school's life experience, we understand their cultural 
codes and learning life, and are the basis of the gender reproduction in the educational 
field. The educational form is reflexive thinking. Facing the gender expectations of the 
society, boy students in the Chinese Department of normal colleges responded to their 
learning environment and formed a unique boy student culture in order to show 
masculinity, trying to respond actively to the cold in society, and to face the traditions in 
the learning environment in a creative way. The cultural code of the group is ‘Chinese 
Wicked Man’. This research attempts to understand the history of boy students entering 
nontraditional major departments, depict students' thoughts and actions, and analyze 
them in a social and cultural context, and explore differences within groups to examine 
the issue of gender inequality in social structure for demonstration. Pay attention to the 
action strategies of students' intention to change the social structure, and through the 
description of boy students’ culture, the gender issues in the education field have a 
deeper reflection and change.

Key words: Student Culture, Masculinity, Nontraditional Major, Gender 
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The Relationship among Competitiveness, Fear of 

Failure and Mathematical Literacy of Students in 

Taiwan- Based on PISA 2018 Data

Hung-Cheng Su
Master Program of Online Educational Assessment and Data Analysis

Abstract

“Failure is the mother of success.” Teachers in Taiwan often encouraged students 
to face failure courageously and tried turning failure into a nutrient for growth; 
however, according to  the consequence of the PISA 2018 exam, the performance in 
“Fear of Failure” of Taiwan students ranked first among the countries participating in 
the project.

As discussed above, this study investigated the relationship between 
competitiveness, fear of failure and mathematical literacy of students in Taiwan, and 
the study was based on PISA 2018 data by using descriptive statistics, Pearson 
Correlation, latent class analysis and One-way ANOVA. The result indicated that: 1) 
Most of the 15-year-old students in Taiwan were afraid of failure; 2) The 
Competitiveness, Fear of Failure and mathematical literacy of 15-year-old students in 
Taiwan were all significantly correlated; 3) Competitiveness and Fear of Failure 
divided into four categories were the best goodness of fit model; 4) The performance in 
mathematical literacy among 15-year-old students in Taiwan with different groups of 
“Competitiveness” and “Fear of Failure” were significant differences. In the end, this 
study put forward several related suggestions for reference and application of 
follow-up research.

Keywords: PISA 2018, Competitiveness, Fear of Failure, mathematical literacy
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Action Research on the Influence of Life Story Curriculum in 
the After School Program on the Learning Effectiveness of 

Life Education for Junior high School Students

Hung Ying Li
Master student, Graduate of Education, National Chung Cheng University

Counseling Teacher Training Student, Teacher Training Center, National Chung Cheng 
University

Abstract
Based on the theme of life stories, this study conducted an action study of the 
eight-week life education course for four junior high school students. This research 
action research course topic is included: Appreciation of life, comfortable in my skin, 
Facing impermanence, education on adaptability and survival, dedication, and faith and 
life. The research found: (1) The curriculum designed by the teacher can enhance the 
learning interest of the students in the after school program. (2) Through the studied of 
life stories, students can experience the relationship between the protagonist of the story 
and their own lives, and have a positive influence. Research recommendations: (1) The 
life education course of the after-school class should be implemented for a long time to 
increase students' interest in learning. (2) It is advisable to set up an individual tutoring 
mechanism to allow each student to understand more abstract or unfamiliar life issues.

Keywords: life story, life education, Junior high school students, learning 
effectiveness
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國立南大學教育學系「教育學誌」徵稿要點 

2004.03.17 系法規小組訂定 

2004.05.21 系務會議通過 

2004.06.29 系務會議修訂通過 

2007.09.14 系務會議修訂通過 

2008.06.26 系務會議修訂通過 

2008.09.22 系務會議修訂通過 

2008.11.03 系務會議修訂通過 

2011.10.14 系務會議修訂通過 

2015.12.28 系務會議修訂通過 

2017.06.07 系務會議修訂通過 

2018.09.26 系務會議修訂通過 

2022.04.13 系務會議修訂通過 

一、徵稿內容：本學誌以倡導學術研究風氣為目的，徵稿範圍涵蓋以基

礎理論或運用學科撰寫的教育議題，研究內容包括理論性論述分析，

以及實徵性研究。非學術性稿件、報導性文章、教學講義、進修研

習活動報告、翻譯稿件恕不接受。 

二、截稿日期：本學誌採隨到隨審方式，每年五月、十一月出版。 

三、撰寫原則：其他相關事宜請參考「教育學誌撰稿格式」  

1.文稿字數：中文以 10,000 字至 25,000 字為限（含題目、中英文摘要、

中英文關鍵字、註釋、參考書目、附錄、圖表等）。英文以 5,000 字

至 10,000 字為限（含題目、中英文摘要、中英文關鍵字、註釋、參

考書目、附錄、圖表等）。中文摘要、英文摘要篇幅以不超過 300

字為原則、中英文關鍵字各為二至五個。 

2.本學誌之規格為 A4 大小，稿件之版面請以 A4 紙張電腦打字。 

3.來稿之編排順序為中文摘要、英文摘要、正文（註解請採當頁註方

式）、參考文獻、附錄。 

4.英文稿件請參照美國心理學會(APA)之寫作格式(第七版)。 



5.有關本學誌之「教育學誌投稿者基本資料表」、「著作權授權同意書」、

「教育學誌撰稿格式」，請逕至國立臺南大學教育學系網站查詢，

網址為 http://www.edu.nutn.edu.tw/。 

四、審查方式：本學誌採匿名審查制度，先進行形式審查，再由「教

育學誌編審委員會」聘請有關專家至少二人擔任審查工作。  

五、文責版權：稿件以「未曾出版」之學術性期刊論文為限，並不得一

稿多投。來稿如有一稿多投，違反學術倫理、無故撤稿、或侵犯他

人著作權者，除由作者自負相關的法律責任外，二年內本學誌不再

接受該位作者投稿。 

六、稿件交寄：投稿者請詳填並備妥「教育學誌投稿者基本資料表」、「書

面稿件」和「電子全文檔案」（word 格式，採傳送電子檔方式）各

1 份，以掛號交寄。 

七、投稿地址：投稿地址為「臺南市（郵遞區號 700301）樹林街二段三

十三號，收件者：國立臺南大學教育學系教育學誌編審委員會」。稿

件請自備副本，本學誌一概不退還稿件。 

八、聯絡人：有任何事項逕行與本學誌執行秘書聯絡。 

連絡電話：（06）2133111#613；e-mail：sinja8336@mail.nutn.edu.tw。 

九、通知錄用與否：稿件寄出後，請以 e-mail 方式知會本學誌執行秘書，

本學誌將在收稿後兩週內通知投稿者收到稿件訊息。本學誌將在收

稿後，儘快回覆審查結果。來稿若經採用，請填具「著作權授權同

意書」，將發給「接受刊登證明」。 

十、校正與抽印本 

（一）來稿若經採用，本期刊因編輯需要，保有文字刪修權。 

（二）作者應負論文排版完成後的校對之責。 

（三）本學誌出版後將致贈當期學誌三本。如需抽印本者，請自行至

本系網頁下載全文。 

十一、本要點經系務會議通過後實施，修正時亦同。 
 

http://www.edu.nutn.edu.tw/


教育學誌撰稿格式 

壹、 稿件版面規格 

一、 來稿請用A4格式電腦打字，四界邊界為2.5公分，並以word文字

檔存檔，行距為單行間距，每頁須加註頁碼。中文稿件以10,000
字至25,000字為限（含題目、中英文摘要、中英文關鍵字、註釋、

參考書目、附錄、圖表等）。英文稿件以5,000字至10,000字為限

（含題目、中英文摘要、中英文關鍵字、註釋、參考書目、附錄、

圖表等）。 

二、 中文字型一律採用新細明體，標點符號與空白字為全形字；英文

字型一律為 Times New Roman，標點符號與空白字為半形字體。

除各項標題外，內文不分中英文均為 12 級字體。 

三、 所有稿件皆應依以下之順序撰寫： 

(一) 來稿之編排順序為中文標題頁、英文標題頁、正文（表

（Table）、圖（Figure）請置於文中，註解採頁下註）、參考

文獻（References）、附錄（Appendix）。 
(二) 標題頁內含： 

1. 篇名（Title）：英文篇名除冠詞、介系詞外，第一字母均應大

寫，使用 18 級字體，粗體，置中。 
2. 作者姓名職稱及服務單位：14級字體，置中。 
3. 摘要（Abstract）：中文摘要與英文摘要，以不超過300字為原

則，使用12 級字體（文的左緣和右緣需調整切齊）。 
4. 關鍵詞（Keywords）：以二到五個為原則，使用 14 級字體。中

文稿件之中文關鍵詞由小到大依筆畫排列，英文關鍵詞依中文

關鍵詞順序排列；英文稿件之英文關鍵詞按字母順序排列，中

文關鍵詞依英文關鍵詞順序排列。 
四、 本刊為雙向匿名審查，請勿於稿件中出現作者姓名或任何足以辨

識作者身分之資料。 

五、 文中凡人名，若為外來者，應逕用原文呈現；專有名詞若為外來

者請使用慣用之譯名，並於第一次使用時以括號標註原文，若無

慣用譯名時，應逕用原文。 

  



貳、 正文規格  

一、 中文標題 

文章篇內的節次及子目，以五個層次為原則，選用次序為： 
壹、（16 級字體，新細明體，粗體，置中） 
一、（14 級字體，新細明體，粗體，齊左） 
（一）（12 級字體，新細明體，粗體，齊左） 
1. （12 級字體，Times New Roman，粗體，齊左；標題本身之中

文字體為新細明體） 
(1)（12 級字體，Times New Roman，粗體，齊左；標題本身之中

文字體為新細明體，標題後加句號，直接接內文） 
二、 英文標題 

文章篇內的節次及子目，以五個層次為原則，選用次序為： 
Introduction（16 級字體，Times New Roman，粗體，置中） 
Barriers to Inclusion（14 級字體，Times New Roman，粗體，

齊左） 
Limited Time for Planning and Training（12 級字體，Times New 
Roman，斜粗體，齊左） 
Principal’s Attitude（12 級字體，Times New Roman，粗體，縮排 
2 字元，標題後加句號， 直接接內文） 
Principal’s Attitude（12 級字體，Times New Roman，斜粗體，縮

排 2 字元，標題後加句號，直接接內文） 
 

 

參、 引用文獻格式 

一、  注意事項 

(一) 作者：中文作者姓名全列，英文作者僅列姓氏。 
(二) 出版年分：均使用西元年分。 
(三) 文獻在同一段落中重複引用時，第一次須完整註明，第二次以

後可省略年分；若在不同段落中重複引用時，則仍須完整註明。 
二、 引用部分文獻內容 

若引用特定文獻時，資料來自於特定章、節、圖、表、公式，須

標明特定出處；如引用整段原文獻資料，須加註頁碼。 
【範例】 
艾偉（1955，頁 3）或（艾偉，1955，頁 6-7）  



Watson (1918, p. 44) 或 (Watson & Johnson, 1918, pp. 4-5) 
三、 作者人數為一人 

【範例】 
艾偉（2007）或（艾偉，2007） 
Watson (2010) 或 (Watson, 2010) 

四、 作者人數為兩人 

【範例】 
艾偉與陳俊明（2012）或（艾偉、陳俊明，2012） 
Watson & Johnson (2018) 或 (Watson & Johnson, 2018) 

五、 作者人數為三人以上 

(一) 僅需要寫出第一位作者，後面再加上「等人」或「et al.」。 
【範例】 
艾偉等人（2017）或（艾偉等人，2017）或 Watson 等人（2012） 
Johnson et al. (2010) 或 (Watson et al., 2014) 

(二) 若作者縮減後與其他文獻會產生混淆（第一作者與年分皆相

同），請將作者逐一列出至可區辨者。 
【範例】 
Watson、Johnson、Lin 等人（2015） 
Watson、Johnson、Tai 等人（2015） 
 

(三) 若僅最後一位作者不同，則每次引用時都要將所有作者列出。 
【範例】 
Watson、Johnson、Eva 與 Bryan（2012） 
Watson、Johnson、Eva 與 Chris（2012） 

六、 作者為團體或機構 

第一次出現寫出全名，再備註簡稱，第二次之後即可使用簡稱。

若無簡稱，則每次都列出全名。若機構名僅於文內出現三次以下，

則皆使用全名。 
【範例】全球穿戴式裝置數量會從2017年目前的1.132億部，預估

到2021年時將增加到2.223億部（International Data 
Corporation[IDC], 2017）…其中腕戴式穿戴裝置，占了全部穿戴式

裝置整體市場銷售量的94.1%（IDC, 2017） 
  



七、 同一作者不同著作 

同時引用同作者同年代多筆文獻時，應以 a、b、c……標示，並依

此排序。 
【範例】 
（教育部，2009a，2009b，2009c，2009d） 

八、 引用相同姓氏作者 

引用文獻為英文作者時，若有兩筆文獻之第一作者姓氏相同時，

須列出第一作者「名字」簡稱。 
【範例】 
學者 K. Lew（2006），以及 N. B. Lew 與 Lew（2008）針對……。 

九、 同時引用多筆文獻 

依中文、日文、英文之順序排列；中文作者按筆畫排序，英文則

依字母排序，每筆文獻之間以分號「；」區隔。 
【範例】 
（艾偉，2003；林俊明、林子豪，2005；柳承、陳基宏，2006；
陳浩然，2016；張子豪，2003a；黃鈺傑，2003，2006；Florence, 
2000; Olympia, 2005）。 
Barry 等人（2013）、Liu（2011）、Peng 與 Sophronia（2013）及 
Zoe 與 Theodore（2012）研究證實…… 

十、 引用翻譯文獻 

採用（原作者，原著出版年分/譯本出版年分）的標示方法。 
【範例】 
(Johnson, 1972/1977)）或 Johnson(1972/1977)  

十一、 直接引述 

若引文超過四十字，則須另起一段，中文稿件改為標楷體 12 點字

體、英文稿件改為斜體12 級字體，左右縮排兩字元，與正文間前

後空一行。  
【範例】 
吳清山（2000, p. 9）在闡述教育111的定義與內涵時指出： 

教育111，是一種教育的想像和實踐，他根源於古今中外教

育家的教育觀淬鍊而成，提供教育發展的思考方向和教育

政策的施政重點，其內涵包含一校一特色、一生一專長、

一個都不少。 

 



肆、 參考文獻格式 

一、 注意事項 

(一)、 排序 
文獻順序以中文文獻在先、外文文獻在後。中文文獻依作者姓氏

筆畫順序排列，外文文獻則依作者姓氏字母順序排列。每個作者

第一行由第一格開始寫，第二行內縮兩個字元。必須全部列舉正

文中引用過之文獻，不得列出未引用之文獻。 
(二)、 標點符號 

中文文獻應使用全形的標點符號，英文文獻則使用半形的標點符

號，在半形標點符號後須空一格半形空格書寫。 
(三)、 英文名稱之大小寫 

期刊篇名與書名除了第一個、冒號之後或專有名詞之第一個字母

大寫外，其餘均使用小寫。期刊名稱除了介系詞與連接詞外，每

個字的第一個字母大寫。 
(四)、 書籍的版次或卷數 

於書名後列出，不用斜體。如：（第三版）/ (3rd ed.)、（第二版

第四卷，頁 133）/ (2nd ed., Vol. 4, pp. 123)、（修訂版）/ (Rev. 
ed.)。 

(五)、 多人文章 
1. 作者為一到二十位：須全列出作者姓名，如果為英文文獻，須

在最後兩位作者之間加上「, &」，「,」與「&」之間須空一格

半形空格。 
2. 二十一位（含）以上作者群，則僅列出前十九位與最後一位作

者姓名，中間以「…」連接。 
(六)、 接受刊登之稿件 

1. 作者應另提供參考文獻之數位物件辨別碼（DOI）（格式請使

用：https://doi.org/###），以及中文參考文獻之英譯資料，附加

方式為置於該筆中文文獻的下一行，並以方頭括號【】標示。 
2. 若中文參考文獻已有相對應英文翻譯，請以現成的英文意譯為

主；沒有相對應英文翻譯時，有些作者的姓名在學術界已有慣

用拼法，有些名詞（如：出版社）也已有通行或正式的拼法，

請採用通行或官方的拼法，請勿自行音譯之。 

二、 期刊與雜誌 

(一)、 已發表 
【格式】 
作者名（年分）。篇名。期刊名，卷數（期數），頁數。 



Author, A. A. (Year). Title of article. Title of Periodical, ##, ###-###. 
【範例】 
許家驊（2011）。歷程導向設計及學習策略中介教導對個體不同

層次數學解題學習潛能開展效益影響之動態評量研究。教育

心理學報，43（1），127-154。 
Bilecen, B. (2020). Commentary: COVID19 pandemic and higher 

education: International mobility and students’ social protection. 
International Migration, 58(4), 263-266. 

(二)、 已接受，未發表 
【格式】 
作者名（付梓中）。篇名。期刊名。 
Author, A. A. (in press). Title of article. Title of Periodical. 
【範例】 
王曉名、蔡筱華（付梓中）。教育與管理。教育研究期刊。 
Sam. (in press). Education and management. Journal of Research in 

Education. 

三、 未出版碩博士論文 

【格式】 
作者名（年分）。論文名〔未出版博士論文／碩士論文〕。學校

名稱。 
Author, A. A. (Year). Title of article [Unpublished doctoral 
dissertation/master’s thesis]. Name of Institution. 
【範例】 
劉小村（2021）。校園環境對學生學習的成效影響〔未出版碩士

論文〕。台南大學。 
Sophie (2014). Will Learning environment affect students? 

[Unpublished doctoral dissertation]. Tainan University. 

四、 學術研討會論文 

(一)、 未出版 
【格式】 
作者名（年分，日期）。篇名。研討會名稱，舉辦城市，國家。 
Author, A. A. (Year, Month Day). Title of contribution. Conference 
Name, Location, Country. 
【範例】 
歐陽誾、顏百鴻（2021，10月）。國小學童參與親子配對程式設

計之成效評估。2021 教育高階論壇國際學術研討會「後疫情

時代全球教育發展的改變與挑戰」，臺南市，臺灣。 



Sacks, B. (2018, July). Sport for all - History of a Vision. 19th 
Congress for the International Society for the History of Physical 
Education and Sports, Münster, Germany. 

(二)、 已出版 
1. 書：與「編輯書」相同格式，請見第六項。 
2. 期刊：與「期刊論文」相同格式，請見第二項。 

五、 專書 

【格式】 
作者名（年分）。書名。出版社名稱。 
Author, A. A. (Year). Book Title. Publisher Name. 
【範例】 
蘇薌雨（1960）。心理學新論。大中國。 
Guilford, J. P. (1967). The nature of human intelligence. Harper& Row. 

六、 編輯之書本 

【格式】 
主編名（主編）（年分）。書名。出版社名稱。 
Author, A. A. (Ed./Eds.). (Year). Book title. Publisher Name. 
（主編只有一位時用「(Ed.)」，兩位以上用「(Eds.)」） 
【範例】 
林清江（主編）（1981）。比較教育。五南。 
Letheridge, S., & Cannon, C. R.(Eds.).(1980). Bilingual education: 

Teaching English as a second language. Praeger. 

七、 書籍中之專章 

【格式】 
作者名（年分）。章節名稱。載於主編名（主編），書名（頁#-
#）。出版社名稱。 
Author, A. A. (Year). Title of chapter. In E. E. Editor (Ed./Eds.), Book 
title (pp. ##-##). 
Publisher Name.（英文專書主編「名字」縮字放在「姓」之前） 
【範例】 
林巧瑋、方志華（2016）。新世代幼兒的創造性戲劇教學探究：

以在地化課程為例。載於張芬芬、方志華（主編），面對新

世代的課程實踐（頁3-29）。五南。 
Kahn, J. V. (1984). Cognitive training and its relationship to the 

language of profoundly retarded children. In J. M. Berg (Ed.), 
Perspectives and progress in mental retardation (pp.211-219). 



University Park. 

八、 翻譯作品 

若為中文譯本，其文獻須列於中文文獻最前面，如有兩筆以上翻

譯文獻，依照英文字母排序。 
【格式】 
原作者名（翻譯本出版年分）。翻譯書名（譯者，譯）。譯本出

版社。（原著出版於####年） 
Author, A.A. (Year). Book title (Translator, Trans.). Publisher. 
(Original work published year) 
【範例】 

Kaplan, J. （2016）。 感恩日記：每天寫下一件令你感恩的事，改

變心念，翻轉人生，發現最美好的自己！（林靜華，譯）。

平安文化。（原著出版於2016年） 
Habermas, J. (1984). The theory of communicative action (T. 

McCarthy, Trans.). Boston: Beacon Press. (Original work 
published 1981). 

九、 專題研究計畫與機構研究報告 

若沒有計畫編號則不需要填寫；機構名稱與出版單位相同時，可

省略出版單位。 
【格式】 
作者名或機構名（年分）。篇名（計畫編號）。出版單位。 
Author/Name of Group. (Year). Title of report (Report No. xxx). 
Publisher name. https://xxxxx 
【範例】 
季力康（2016）。結合依附理論探討賦權動機氣候對教練選手關

係之預測與介入研究(MOST105-2410-H003-058-MY2)。國立

臺灣師範大學。 
臺灣網路資訊中心（2020）。2020台灣網路報告。

https://report.twnic.tw/2020/assets/download/TWNIC_TaiwanInt
ernetReport_2020_C 

行政院衛生署（2006）。民國九十二年台灣地區中老年身心社會

生活狀況長期追蹤（第五次）調查成果報告。

https://www.hpa.gov.tw/Pages/Detail.aspx?nodeid=242&pid=128
2 

Johnston, L. D., O'Malley, P. M., Bachman, J. G., & Schulenberg, J. E. 
(2009). Monitoring the Future: National Survey Results on Drug 
Use, 1975-2008. (NIH Publication No. 09-7402). National 



Institute on Drug Abuse. 
https://files.eric.ed.gov/fulltext/ED508295.pdf. 

十、 出自特定資料庫之報告 

【格式】 
作者名或機構名（年分）。篇名（資料庫編號）。資料庫名稱。

網址 
Author/Name of Group. (Year). Title of report (Database Number). 
Publisher name. https://xxxxx 
【範例】 
Ford, C., Yore, L. D., & Anthony, R. J. (1997). Reforms, visions, and 

standards: A cross-cultural curricular view from an elementary 
school perspective (ED406168). ERIC.  
https://files.eric.ed.gov/fulltext/ED406168.pdf. 

十一、 網路資料 

【格式】 
作者名（年分）。篇名。網站名稱。網址 
Author, A. A. (Year). Article title. Website Name. https://xxxxx 
【範例】 

邱莉燕（2021）。怎麼做教育創新？107個台灣最強教案，以創新

點亮未來。遠見。https://www.gvm.com.tw/article/85236 
Robson, D. (2022). Intentionally seeking the feeling of awe can 

improve memory, boost creativity and relieve anxious rumination. 
BBC News.https://www.bbc.com/worklife/article/20220103-awe-
the-little-earthquake-that-could-free-your-mind 

 

 

伍、 圖表與照片格式 

一、 請提供清晰的圖檔或照片，以利辨識。 

二、 圖表標題須簡明扼要，其標題置於圖表的上方置左，標題末不須

加句號。圖表皆須配合正文用阿拉伯數字加以編號並用粗體表示，

同時與前後文空一行。 

三、 若有資料來源，應於圖表下方附加說明，同時可視需要加以註解，

圖表中文字可用簡稱， 若簡稱尚未約定成俗或未曾在正文中出

現，則須於圖表的註解中列出全稱。 

四、 表格之製作，以簡明清楚為原則，採用橫線繪製，以不使用直欄

分隔線為原則（中間與兩邊不必畫線）。 

https://files.eric.ed.gov/fulltext/ED406168.pdf


五、 每一個圖表的大小以不超過一頁為原則，如超過時，須在前頁的

表右下方加上（續）或是(continued)，並於下頁表標題後方加上

（續）或是(continued)。 

六、 圖表下方之註解，須靠左對齊並於句末加上句號。 

(一)、 一個註解：中文稿件以「註：」表示；英文稿件以「Note.」
表示（Note 為斜體）。 

(二)、 一個註解以上，註解順序依序為： 
1. 一般註解：限定、解釋或提供表、圖的相關資訊（以「註」表

示）。 
2. 特別註解：特定的某個直欄、橫欄或個別的條目有關（以上標

「a、b、c」分段表示）。 
3. 機率註解：指出顯著性考驗的結果（以「*p < .05. **p < .01. 

***p < .001.」表示）。 
 
【圖例】 
 
圖 2  
教師正向領導、學生感恩與學生學術樂觀之整體結構方程式 

 
註：引自「 國小學生知覺教師正向領導對學生學術樂觀之影響: 以學生

感恩為中介變項」，鍾沛涵、 丁學勤、陳柏青，2020，教育學誌，44，
頁32。  
 
  



Figre 1 
Summary of the antecedents and consequences of HP 
 

 
Note. From “A meta-analytic study of subjective career plateaus,” by Hu, C., 
Zhang, S., Chen, Y. Y., & Griggs, T. L., 2022. Journal of Vocational Behavior, 132, 
p.4。 
 
【表例】 
 
表 3 
社會支持對學業成績比較（獨立 t 考驗） 

項目 
控制組 n=39 實驗組n=43 

兩組平均差b t值 
平均數 標準差 平均數 標準差 

家人支持a 4.44 1.08 4.17 1.06 0.27 3.53*** 
朋友支持a 3.81 1.90 4.18 1.79 -0.37 -3.81*** 
重要他人支持a 4.25 1.03 4.73 1.08 -0.48 -4.57*** 
註： 
a 各項目的滿分為7。 
b 兩組平均差＝控制組平均數－實驗組平均數。 
*p < .05. **p < .01. ***p < .001. 
 

 

陸、 附錄格式 

附錄置於參考文獻之後。附錄如有兩個以上時，依順序分別註明「附錄

一」、「附錄二」……（英文稿件為  Appendix A、Appendix B……），

如有標題（置中），格式如「附錄一 標題」。 
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